Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 1988

A Fourth Grade Social Studies Unit on Washington State
JoDeanna R. Weller

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Curriculum and Instruction Commons, and the Elementary Education Commons

A FOURTH GRADE SOCIAL STUDIES UNIT

A Project Report
Presented to
The Graduate Faculty
Central Washington University

In Partial Fulfillment
of the Requirements for the Degree
Master of Education

by

JoDeanna R. Weller
July, 1988

A FOURTH GRADE SOCIAL STUDIES UNIT
by
JoDeanna R. Weller
July, 1988
Methods and procedures were developed for teaching
higher level thinking skills.

A social studies unit on

Washington State specifying thirty contact hours was
formulated.

Social Studies was selected because of its

potential applicability for teaching higher level thinking
skills.

Recommendations included the development of pre-

and post tests to measure conceptual gain from the unit
activities and suggested further research be conducted on
higher level thinking skill activities and their integration
into the classroom curriculum.

(

iii

TABLE OF CONTENTS

Page
Chapter

1.

2.

3.

Introduction

1

Importance of the Project

2

Statement of Purpose

3

Limitations

3

Definition of Terms

4

Review of the Literature

5

Introduction

5

Taxonomy . .

5

Four Interrelated Modes of Thinking

7

Development of Concepts and
Generalizations

10

Split Brain Research

13

Procedures of the Study

18

Introduction

18

Background

18

Procedures for Writing the Study

19

4.

Summary of the Project.

21

5.

Summary, Conclusions and Recommendations
Summary

22
22

Conclusions

22

Recommendations

23

Bibliography . . . . . . . .

24

iv

V

Page
Chapter
Appendixes

A.

Unit on Washington State

27

B.

Supplemental Information

111

CHAPTER 1
Introduction

One of the high-priority goals of American Education is
the development of thinking abilities (Jarolimek, 1977).
Most lists of objectives for the social studies have a
statement about helping children learn thinking skills.
Many such statements address specifically the need to teach
children to think critically and creatively (Kenworthy,
1981) .
Children best develop intellectual skills when
presented with experiences which are meaningful to them
(Torrance and Meyers, 1970).

Strong activity oriented

programs are needed to involve children in doing those types
of exercises that require them to figure things out or to
define the problem (Kenworthy, 1981).

Jarolimek (1977)

states, "Student must learn . . . to question, to test
hunches, to come to conclusions" (p. 12).
Because children are eager to have new experiences, to
explore new concepts, their environment needs to be filled
with a variety of concrete objects and stimulating
experiences (Kenworthy, 1981).

An effective social studies

teacher is not only instrumental in creating such an
environment, but must also be committed to thinking.

The

effective teacher encourages children to think and to talk
about what they see, feel, and hear.
1

Language is very

2

important to the thinking process.

Such teachers also ask

questions to start children on further explorations of
concepts (Hunkins, Jeter, and Maxey, 1982).

By focusing on

major ideas, generalizations and concepts that the teacher
feels are essential, the stage is set for specific learning.
It is important that teachers have both a commitment to
and a positive attitude towards teaching thinking skills
(Kenworthy, 1981).

These characteristics are strengthened

when the curriculum is organized around intellectual skills,
methods of implementation of the program in the classroom
are presented, and materials for teaching the curriculum are
available (Batcheller, 1985).
Importance of the Project
RCW 28A.58.090 mandates each school district board of
directors develop a program identifying student learning
objectives for their district in all courses of study
included in the school district's programs.

The student

learning objectives program is to be reviewed at least every
two years.

One of the criteria of the review should be

specific attention to improving the depth of the course
content.
The Selah School District Board of Directors designated
the years 1984-1986 for social studies program review.

A

committee consisting of teachers from the elementary,
intermediate and high school was formed to re-evaluate the
program.

The writer was one of four teachers representing

the intermediate school.

Criteria for selection were based

3

on interest, academic major or specifically, at the middle
and high school level, assigned subject area.
The committee decided to rewrite the district Rationale
and Philosophy as well as to both change and coordinate the
sequence in which subject matter is presented.

A direct

outcome at the writer's grade level was the inclusion of a
course of study in Washington State history with the
specific contact time of thirty hours.

The committee

further recommended that the teaching of reasoning,
thinking, and decision making skills be strengthened and
stressed as a critical component of the Selah School
District Social Studies curriculum.
Statement of Purpose
The purpose of the project was to develop a unit on
Washington State history for fourth grade social studies
students in the Selah School District.
Limitations
The purpose of the project was to develop lessons
requiring thirty contact hours on Washington State history
for fourth grade teachers.

The lessons were to both

supplement and complement the three social studies textbooks
currently used in the writer's district.

It was intended

that the materials be used as needed by the teachers and no
attempt was made to evaluate the effectiveness of the unit.
An area of concern for the teachers was the lack of
materials to teach and develop students' thinking skills.
The writer chose to emphasize critical and creative
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thinking, decision making, and problem solving as the means
of presenting the unit content.
Definition of Terms
For the purpose of this paper the following terms have
been defined:
Concept:

. an abstraction that applies to a class

"

or group of objects which have certain qualities in common"
(Brownell and Henderson, 1949, p. 106).
Contact Hours:

Contact hours refers to the time needed

to complete the unit.
Core Competencies:

"

are those skills, abilities,

or attitudes that are essential for learning in all subject
areas.

For example, listening, speaking, reading and

writing are language competencies that are required for
success across the curriculum" (Zehm, 1986).
Generalizations:

"

relationships among concepts.

verbalized formulations of
They appear as rules, laws,

principles or conclusions" (Russell, 1956, p. 228).
"Generalizations are relationships between two or more
concepts that are usually expressed as declarative
statements" (Jarolimek, 1977, p. 62).
Student Learning Objectives:

II

is an

instructional goal that broadly specifies what a student
will learn in a given subject area" (Zehm, 1986).
Taxonomy:

Taxonomy refers to Bloom's Taxonomy.

CHAPTER 2
Review of the Literature

Introduction
Four basic topics regarding the development of
intellectual skills in children will be reviewed in this
chapter.

These topics include a discussion of:

( 1) the

taxonomy,

(2) the four interrelated modes of thinking,

(3) the development of concepts and generalizations, and
(4) split brain research.
Taxonomy
In recent years, various taxonomies have been devised
which can be of help to the teacher when developing thinking
skills (Smith, 1979).

Benjamin Bloom (1977) in

collaboration with a group of college examiners, developed a
classification system for education objectives.

This

taxonomy has served as the basis for development of
subsequent taxonomies.
Handbook 1, Cognitive Domain was published in 1956.
The Cognitive Domain classifies objectives which involve
intellectual tasks (Bloom, Hastings and Madaus, 1977).
levels of thinking skills are identified:

Six

knowledge,

comprehension, application, analysis, synthesis, and
evaluation.

Some of the objectives require the student

simply to recall or remember facts, others require him to
determine the essential problem.
5

He must then reorder the
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given material or combine it with ideas, methods, or
procedures previously learned.
The Taxonomy builds in complexity from category to
category.

Each particular category is assumed to include

behavior more abstract than the previous category.

The

categories themselves are arranged along a continuum from
simple to complex.
Teachers may use the Taxonomy in various ways.

The

Taxonomy can be used to state given objectives operationally
by choosing various behaviors specified in it.

Secondly,

the Taxonomy can be used by teachers in constructing their
own content area materials.

This would help teachers to

insure that items are built in to measure higher order
thinking skills (Bloom, Hastings and Madaus, 1979).
Since Bloom's 1956 publication, much research has been
conducted on the thinking processes (Kenworthy, 1981).

Many

researchers are concerned with creativity in particular and
would place creativity a step above synthesis, and even
above evaluation (Smith, 1979).

Smith (1979) in his book,

Creative Teaching of the Social Studies in the Elementary
School, discusses a taxonomy by Virginia Jones.

Jones

developed a diagram consisting of four categories that
contribute to the total thinking process of the child:
literal comprehension, interpretation, critical thinking and
creative thinking.
1.

The categories are as follows:

Literal comprehension: This is the level where
teachers all too often elicit a response requiring
a parroting of a fact just read and consider the
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2.

3.

4.

task concluded. . .
It is a low level of
thinking and requires no independent thinking.
Interpretation: At this level the child must add
two new ingredients. The first is a background of
experience upon which to draw. The second is the
ability to relate those experiences to the task at
hand.
Critical thinking: When a child is capable of
performing these four enumerated skills, he or she
can then draw a conclusion, making a generalization,
or formulate a judgement. In order to do this the
child must analyze a given situation. He or she
must not only draw upon previous experiences, but
must synthesize several experiences, evaluate them,
discard extraneous ones, and on the basis of these
procedures, arrive at a conclusion that is
satisfying as an answer to the problem.
Creative thinking:
. . . creative thinking is the
highest of all levels of human thought and worthy
of placement in a separate category.
In addition
to . . • qualities mentioned above, the creative
thinker must add to these one or more of the
following:
imagination, emotion, and energy.
(p. 305)

Four Interrelated Modes
of Thinking
The four modes of thinking, critical thinking, creative
thinking, decision making and problem solving, are
interrelated and have many common elements.

For example,

aspects of critical thinking may be found in all of the
other modes.

As students express new thoughts and feelings,

creative thinking is noted.

Decision making has an

important part in the evaluation of alternatives, and
problem solving plays a role in arriving at conclusions
(Michaelis, 1985).

However, each mode has a particular

emphasis that may be used to both sharpen students' thinking
and to plan instruction.

'•

Critical thinking.

Critical thinking involves the use

of standards or criteria to make a judgement.

Michaelis
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(1985) defines social studies critical thinking as a thought
process ". .

used to appraise ideas, proposal, points of

view, procedures, activities, behavior, statements, and
position on issues"

(p. 235).

Russell (1956) explains

critical thinking as" • • • the process of examining
. . materials in the light of related objective evidence,
comparing the object or statement with some norm or
standard, and concluding or acting upon the judgement then
made" (p. 285).

Critical thinking "

enhances the

meaning and significance of standards and values, the
ability to use them to make appraisals, and the appreciation
of their importance in daily living" (Michaelis, 1985,
p. 236).

Michaelis (1985) breaks the critical thinking process
into six steps:
1.
2.
3.
4.
5.
6.

Define what is to be appraised.
Clarify standards to apply.
Gather evidence on the extent to which each
standard is met.
Separate facts from opinions.
Double check facts.
Consider all evidence and then make a judgement.
(p. 236)

Decision making.

In decision making, intelligent

choices are made by identifying goals and alternate ways of
achieving them (Treffinger, 1980).

Decision making in the

social studies may consist of activities such as making
individual and group choices and the consideration of
alternative ways to carry out an activity.

(

Critical and

creative thinking may be involved in the thought process, by
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the consideration of choices and in the formation of
alternative proposals.

The clarification of both the

personal and social values are of key importance (Michaelis,
1985).
Michaelis (1985) explains the decision making process
as four steps:
1.
2.
3.
4.

Define the issue or situation.
Identify goals and alternative ways to achieve
them.
Note consequences of each alternative.
Make a decision by selecting the best alternative.
(p. 237)

Problem solving and inquiry.

In social studies,

problem solving and inquiry involve the investigation of
questions and issues and problems in a rational and
objective way (Michaelis, 1985).

Children involved in

inquiry learning in the classroom identify problems and
questions for study, make inferences and draw conclusions
from data, make comparisons, and develop hypotheses.

They

collect data to use as evidence in testing hypotheses,
predict possible outcomes, and decide what is relevant to
the study (Jarolimek, 1977).

Creative and critical thinking

are involved in the various aspects of inquiry and
investigation (Michaelis, 1985).
Michaelis (1985) presents how children problem solve in
four steps:
1.
2.
3.
4.

Identify and define the problem.
State questions or hypotheses to guide data
collection.
Answer each question or test each hypothesis.
Base conclusion on evidence.
(p. 237)
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Emphasis is placed on children learning to prevent
their personal values from interfering with the making of
conclusions.
The four modes of thinking require a base of knowledge
and the use of specific thinking skills.

The skills of

remembering, collecting data, interpreting, comparing, and
classifying should be viewed as inseparable
teaching-learning activities (Michaelis, 1985).
Development of Concepts and
Generalizations
Concepts.
knowledge.

Concepts arise with the result of a base of

Three important components of concept

development are interpreting, comparing, and classifying
(Michaelis, 1985).

Concepts always have to do with meanings

and may deal with the concrete or abstract.

Concepts

relating to concrete reality are more easily understood by
young children that those that are completely abstract
(Jarolimek, 1977).
Piaget's research categorizes learning into three
stages.

The first is the sensory-verbal stage; the second

is termed the stage of concrete operations.

Objects and

concrete experiences are the bases of learning and thinking.
Most children from two to eleven years of age are in this
stage.

At age eleven the third stage of conceptual or

formal thought usually begins (Kenworthy, 1981).
Dr. Hilda Taba believed concept formation consists in
its most simple form of three stages.

The first stage is
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the recognizing of examples from nonexamples.
stage is grouping.

The second

The third stage being categorizing or

labeling (Kenworthy, 1981).

Michaelis (1985) would add

problem solving to this list.
Distinguishing examples from nonexamples is a deductive
strategy that begins with the name of the concept and moves
to the identification of examples.
taught in five steps.

Generally the concept is

According to Michaelis (1985) the

teacher will:
1.
2.
3.
4.
5.

State the concept to be learned.
Identify critical attributes.
Present other examples of the concept.
Present nonexamples.
Evaluate the students' ability to understand the
concept by having them state or write a definition
of the concept.
(p. 243)

Listing-group-labeling is an inductive strategy
developed by Taba in 1971 (Jarolimek, 1977).

Classification

is used to group items found in materials and activities.
Taba's process, defined by Michaelis (1985) has four steps:
1.
2.
3.
4.

Identify and list items.
Identify items that can be grouped together.
State characteristics of items that belong
together.
Label the group.
(p. 243)

The problem solving and inquiry strategy is useful in
teaching social studies concepts like culture, equality, and
democracy (Jarolimek, 1977).

Michaelis (1985) gives a

method of teaching the concept which is to:
1.
2.
3.
4.
5.

Define the problem.
Pose questions to guide study.
Collect data and process relevant information.
State a conclusion.
Suggest needs for further study.
(p. 244)
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The strategies noted above may be used to develop
concept clusters and themes.

In this approach, each concept

in the cluster or theme is given special attention.

The

concepts in the cluster could be developed by identifying
examples and nonexamples.

Michaelis (1985) used the example

of a concept cluster as the concepts included in landforms:
plains, hills, mountains, plateaus.

The next step would be

to identify examples and nonexamples of plains, then hills
and so on.

Differences between plains and hills and between

plateaus and mountains would also be identified.
comparisons could be made.

Meaningful

Learning is facilitated because

relationships among the concepts in the cluster promote the
ability to recall, recognize and apply concepts.

Themes,

like living on the frontier, require concept development
plus extending learning activities.

This is done through a

unit.
Generalizations.
concepts.

Generalizations are similar to

Generalizations, rather than using a single word,

are usually stated in declarative statements.
generalization is"
or more concepts"

A

. . a relationship between or among two

(Jarolimek, 1977, p. 57).

In social studies, four different types of
generalizations are relevant.

Descriptive generalizations

describe in summary form the relationship of one concept to
another.

Cause-and-effect generalizations are "if-then"

statements.

Value principle statements, the third type, are

guidelines by which individuals govern their actions.

An
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example would be a proverb.

The fourth and last

generalization is a universal law or principle.

This

generalization is highly abstract and, while used in
organizing social studies curricula, would be too difficult
a generalization for children to make themselves (Jarolimek,
1977) .
Generalizations are usually expressed as summarizing
statements at the end of study sequences.

If used at the

beginning of a sequence, they would be presented as an
hypothesis (Jarolimek, 1977).
Like concepts, generalizations have to be developed out
of the experiences of students.

Children must understand

concepts within the generalizations in order to understand
the meaning of the relationship expressed (Thomas and
Brubaker, 1971).
provided.

Broad and varied experiences must be

More than one example should be presented to

avoid narrowing an experience for the child (Jarolimek,
1977) •
Split Brain Research
Recent brain research has revealed that man has two
brains instead of one.

The cerebral hemispheres of a

person's cerebral cortex are separated by a deep groove, the
longitudinal cerebral fissure.

At the base of the fissure

lies a thick bundle of nerves called the corpus callosum,
which provides a communication link between the hemispheres
and allows transmission of memory and learning (Edwards,
1979).

The left hemisphere controls the right side of the

14
body and the right hemisphere controls the left side of the
body due to a crossing of the nerves in the medulla.
Although in many ways the right and left hemispheres are
mirror images of one another, there are important functional
differences.

For example, in most people, the areas that

control speech are located in the left hemisphere, while
areas that govern spatial perceptions are located in the
right hemisphere (Grady and Luecke, 1978).
Organization and functioning of split-brain patients.
New knowledge about the functioning and organization of the
brain was revealed through the work of a neurosurgeon,
Joseph Bogen.

Bogen performed a radical type of brain

surgery in treating patients with severe epilepsy.

He

severed the nerve fibers connecting the two hemispheres of
the cerebral cortex.

Many of the patients were able to live

more normal lives due to the effective treatment.

Bogen

found with the two hemispheres of the brain disconnected, it
was possible to study the functioning of each hemisphere
independently (Wheatley, 1977).

Split-brain patients could

perform physical tasks requiring coordination, but were only
able to do so if these tasks were presented to the
appropriate hemisphere.

For example, since language

capability exists only in the left hemisphere, split-brain
patients could not give a verbal response to a task
presented to the right hemisphere (Springer and Deutsch,
1981).
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Specialization of the hemispheres.

The differences

between the hemispheres appears to be in the manner in which
each receives stimuli and processes it.

A noted research

scientist in the field of split-brain research, Sperry,
theorizes that the left hemispheric mode specializes in
sequential, linear, and analytic operations.

The right

hemispheric mode includes holistic, spatial, simultaneous,
and intuitive operations.

Language, a linear function, is,

for almost all right-handed people and one-half of the
left-handed population, directed by the left hemisphere.
Writing, reading, and computation are further left
hemispheric functions.

The ability to perceive stimuli

simultaneously and form impressions originate in the right
hemisphere as does non-verbal and metaphoric thought (Grady
and Luecke, 1978).

Wheatley (1977) in his article "The

Right Hemisphere's Role in Problem Solving," simplifies the
hemispheric modes by stating "The right hemisphere 'thinks'
in images and the left hemisphere 'thinks' in words"
(p. 17).

Characteristics of problem solving.

Samples of

Evergreen State College, Olympia, Washington, has
researched children solving problems.

He concluded that

without adult intervention, children pass through three
stages in solving a problem.

The first stage being that

they seem to play with the problem in a nondirective way.
They try analogies:

the thinking may be metaphoric.

Observers may conclude the children are not trying or are
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disinterested.

The contrary is true.

plan for solving the stated problem.
they appear to act differently.

They are forming a
At the second point,

Their movements quicken and

they proceed quickly to apply a chosen method, usually a
learned set of rules.

Stage three is a reflective time when

the children sit back and slowly review the problem.

Phase

one is driven by the right hemisphere which is more capable
of synthetic and original thought, while phase two is lead
by the left hemispheric mode which specializes at sequential
tasks.

Once an answer has been obtained, the individual may

view it holistically to test the reasonableness of the
solution when viewed in the broad context (Wheatley, 1977).
Implications of the split-brain theory for social
studies.

In social studies a balanced and visual approach

utilizing both left and right brain hemispheric modes gives
students a complete feeling of successful self-learning in
addition to an appreciation of other cultures.

Comparing

cultures and finding differences and reasons for differences
require developed visual and conceptual skills.

Student

made media, pictures, and films can help students understand
their fellow human beings in the global perspective (Grady
and Luecke, 1978).

Activities utilizing visualization

skills of what a day would be like in another century allow
students to manipulate and construct maps, in addition to
instruction on locations, is valuable and combines left and
right hemispheric modes.

Integration of hemispheric skills
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and individual stimulation is the key to a balanced mode of
thinking.

CHAPTER 3
Procedures of the Study

Introduction
The purpose of the project was to develop a social
studies unit on Washington State.

Emphasis was on the

development of activities which teach and strengthen higher
level thinking skills.
Background
Preparations for the study began during the second year
the writer served on the Selah School District's social
studies curriculum committee.

The second year of committee

work consisted of locating pertinent materials, reviewing
proposed texts, and making final textbook selection.
Materials suggested and approved for the fourth grade were:
Our Region:

The Pacific Northwest, Planet Earth:

Scott

Foresman Social Studies, and district produced "Teacher Made
Materials."

The latter was added when it became evident

that not all of the Student Learning Objectives (SLO) could
be met through the texts.
The writer was requested to write materials to
complement and supplement the texts.

Emphasis was placed on

the development of lessons stressing critical thinking,
creative thinking, decision making, problem solving and
inquiry.

The writer's rationale for concentrating on higher

level thinking skill was two-fold:
18

(1) the social studies
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curriculum committee recommended that the teaching of
thinking skills be emphasized, and (2) the writer determined
this was an area of personal teaching skills that could be
enhanced.
Procedures for Writing
the Study
Review of existing materials.

After researching

thinking skills, reviewing the taxonomy, and how children
develop concepts and generalizations, the compiling of
materials for the unit on Washington State was begun.
review was made of the three related texts.

A

Notations were

made of the main ideas, concepts, background information,
and activities which pertained to the fourth grade Student
Learning Objectives.

Specific SLO not met in the texts were

also noted.
Collection of relevant material.

The second step in

constructing the unit was the search for relevant sources to
satisfy the SLO not met by the texts.

The writer researched

materials at Education Service District 105, the Yakima
County Regional Library, the Yakima Valley Museum, the
Yakima Cultural Heritage Center, and the Selah Middle School
Library.

Printed materials, non-print materials (films,

filmstrips, maps, kits, etc.) were catalogued.
Designing and writing the unit.
forming the unit was unit design.
"webbing" procedures was selected.

The third step in

The concept cluster or
In listing the concepts
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to be used in the procedure, adherence was made to the Selah
District mandates regarding core competencies and SLO.
Lessons were designed from the main topics and concept
clusters.

Each lesson was planned to be completed in a one

to two hour time frame.

The unit would take six weeks to

complete and would provide thirty contact hours.

Included

in the unit were lessons which incorporated higher level
thinking skills.

Higher level thinking skills were defined

by the district as problem solving, classifying and
categorizing, evaluation, and making judgements.

Activities

were varied to include individual, small group, or large
group efforts.

Examples of the activities

include the

planning and construction of models and creative writing
assignments.

CHAPTER 4
Summary

This project provides lesson plans and activities to be
used in teaching a unit on Washington State.

The unit was

designed to supplement and complement the designated social
studies texts.

Emphasis has been placed on lessons to

encourage higher level thinking skills.

The preface

includes explanations and suggestions for using the unit in
addition to methods for evaluating student progress (see
Appendix A for Unit).
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CHAPTER 5
Summary, Conclusions and Recommendations

Summary
The unit on Washington State was developed to
supplement and complement the texts Our Region:
Northwest and Planet Earth:

Scott

The Pacific

Foresman Social Studies.

The teacher's guide for the unit consisted of activity
lessons providing thirty contact hours.

Activities included

role playing, categorization, conceptual development, and
art activities.
The unit guide was developed to be reproduced and used
by other fourth grade teachers in the district.
was intentionally designed to be easy to follow.

The guide
Each

lesson was intended to last approximately one to two hours
and to include methods for evaluating student progress.
Conclusions
The social studies curriculum is conducive to teaching
higher level thinking skills.

An effective social studies

teacher encourages children in the development of said
skills.

The successful social studies teacher should have a

commitment to and a positive attitude towards instruction of
thinking skills (Kenworthy, 1981).

Children benefit by the

transference of higher level thinking skills to life skills,
helping the students to solve problems and achieve personal
goals.
22
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Recommendations
One recommendation to improve this study would be to
develop pre- and post tests to measure conceptual gain from
activities.

Another suggestion would be to further develop

or modify the higher level thinking activities.

Additional

activities should be developed and changes made as needed.
Most importantly, more research should be conducted on
successful higher level thinking skill activities and their
integration into classroom curriculum.

(
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APPENDIX A
A Fourth Grade Social Studies Unit
on Washington State

Preface to the Teacher
The teacher guide was designed to be easy to follow.
Lessons should last one to two hours.
lessons may be separated.

Selected two hour

Lessons one through thirteen are

on one topic and are based on a problem solving mode.
should be taught consecutively.

They

Supplemental reading in the

social studies texts may be required prior to the teaching
situation.

Evaluation methods are suggested in each lesson.

Emphasis should be placed on evaluating students on an
individual basis.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 1:
The Makah Tribe of Ozette:

"What is a Culture?"

TIME:
1 Hour
GOAL:
Students will use deductive strategy to think about a concept
and express ideas related to it. Students will reinforce
mastery of the concept "culture" by orally giving an
evaluative statement as to what the concept culture means.
PERFORMANCE OBJECTIVE:
Given a deductive reasoning activity, the student will
demonstrate the ability to use critical thinking skills to
decide what the concept culture means. They will
effectively relate ideas to it in oral form.
MATERIALS:
Blackboard, chalk, map of Washington State, typed copies of
the legend "The Famine," pencils, attached sheet on "Teacher
Background Information," and text: Our Region: The Pacific
Northwest.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.

Write the word culture on the board.
Ask:
"Think about the word culture. What does this
word mean?"
Accept all answers. Write the student responses on the
board.
Explain:
"I am going to read you a short Indian legend
(story) as told by a lady named Helen Peterson. She is
a Makah Indian of Ozette.
The story will explain some parts of the Makah culture
or way of living.
Read the story (see page 34 for student worksheet).
Discuss the story:
a)
How was the little boy feeling when his family told
him they were disappointed in him for eating the
last of the food?
(bad, needing forgiveness)
bl
Explain how your family would react in a similar
situation.
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c)

8.
9.
10.

11.
12.
13.
14.

15.

16.
17.
18.

19.

What happened after he prayed to the Great Spirit
to forgive him for being greedy?
(The fish began
to come back ashore.)
d) How did the village people react?
(They were
pleased that they were able to go down to the shore
and fill up their baskets.)
e)
Explain what having baskets of fish meant to the
villagers.
(The famine would be over. They would
have food to eat.)
This story tells us some facts about the Makah culture
or way of living.
Pass out the student worksheets with the story on it.
Have the children underline key words or phrases which
tell about the Makah culture. Examples: they ate fish
and salmon roe, they lived in a house, they lived on
the shore of an ocean, they worshipped the Great
Spirit, food was shared, discipline was shown by
disapproving looks.
Have the children share what they underlined.
Write the children's comments on the board under "Makah
Culture."
Explain that the students will be learning about
cultures of the Pacific N.W. Indians and at this time
specifically about the Makah culture.
Write the definition of culture on the board (p. 141 in
text):
"A culture is the way of life of a group of
people. Culture includes the kinds of food we eat,
clothing we wear, and houses we live in.
It includes
our language, religion, and the way that children are
raised. The way people make their living is also a
part of culture."
(Note: you may wish to copy this on
lined poster board to display.)
Ask:
"Are there any other things we need to know to
explain more about the Makah culture?"
(Examples:
Where is the location of the village, what region is it
in, what is the climate like?)
Point out the Olympic Peninsula on the Washington State
map. This is where the story took place.
Mention:
"Earlier we studied the subregion where the
Olympic Peninsula is located."
Ask:
"Can anyone tell us what they remember about the
coastal subregion?"
(see p. 33 in student texts. You
may choose to ask questions to probe memories or at
this time have class re-read pp. 33-41.)
List the main concepts:
Write: Pacific Coastal Subregion on the board:
a)
The Pacific Ocean borders one side of the subregion
b)
There is coastland and the Olympic Mountains
c)
Puget Sound is part of the subregion
d) A peninsula is a body of land mostly surrounded by
water
e)
The climate is very mild; it rains a lot and has
fog often
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f)
g)
20.
21.

22.

It hardly ever snows in the lowland areas
The sea, bays, and rivers are important
(LEAVE LIST ON BOARD)
The points mentioned in question 19 relate to the
natural environment of the region.
Check for understanding:
"What have we learned about the word culture?"
Summarize: "By reviewing the chapter on the Pacific
Coastal subregion we listed other things we know about
the area in which the Makah Tribe of Ozette lives."
State:
"Tomorrow we will decide what specific things
we want to learn about the Makahs."

EVALUATION:
Student will participate in a deductive reasoning activity
using critical thinking skills, and expressing ideas
relative to the activity in oral form. The teacher will
base his/her evaluation on the extent of participation of
the child in the activity.
COMMENTS:
Copy the definition of culture and the list describing the
Pacific Coastal subregion. Make copies for each student.

34

THE FAMINE

*

Indian children learned lessons about values and
behavior through legends such as this. This legend was
told by Helen Peterson, a Makah.

A long time ago there was a great
famine in all the land. There was
nothing to eat. The tide would not go
out and it was stormy day after day.
Soon there was nothing left to eat. In
one house there was one little piece of
salmon roe (fish eggs). The mother
said, "Now I want you to all line up,
the oldest one down to the youngest
one." So they lined up. She said to
the oldest one, "You take a little bit,
and onto the next one and to the next
one, down to the youngest one. He ate
all the rest. They looked at him sadly.
They didn't scold him, but they looked
at him as if to say, "Why did you do
that? You took all we had left to eat."
He walked away and he felt very bad. He
walked and walked and walked to a point.
He stood there and began to pray to the
Great Spirit. "Oh Great Spirit," he
said, "forgive me for what I did.
I ate
all that we had left in our house and my
brothers and sisters and all my folks
will die because there is nothing left
to eat. Forgive me, Great Spirit."
While he was praying, fish began to
come ashore. Every wave would bring
hundreds and hundreds of fish ashore.
The people of the village went down to
the shore and filled their baskets up.
This saved the people.
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Teacher Background Information

The following information is a condensation of material
presented in the student text of Our Region:
Northwest.

The Pacific

The material provides teacher information for

the problem solving lessons under the topic "The First
People of The Pacific Northwest" and "The Plateau Indians."
What Indians Live in the Pacific Northwest?
Generalization:

Environmental features influence where

and how people live and what they do; man adapts, shapes,
utilizes and exploits the earth to his own ends.
The choices made by people in adapting to (or in
adapting) their environment depend on:

characteristics of

the physical environment, knowledge, skills, cultural values
and social organizations.
Early Indians of Washington State lived in tribal
groups.

The tribes differed in size and were usually

divided into several bands or subdivisions.

The tribal

groups of the area may be classified by geographic and
cultural region as Coastal, Puget Sound or Plateau tribes.
They may also be classified by language with seven
major language families represented among the tribes of
Washington State.
The geographic, language, and other differences among
the tribes of the area affected trade transportation, and
communication patterns and practices.
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Coastal Tribes
Chinook

Makah

Quileute

Hoh

Ozette

Quinault

Klallam

Queets

Plateau Tribes
Cayuse

Kootenai

San Poil

Chelan

Lakes

Spokane

Coeur d'Alene

Methos

Wallula

Columbia

Nespelem

Wanapum

Colville

Nez Perce

Wenatchee

Kalispel

Okanogan

Wishram

Kittitas

Palouse

Yakima

Cathlamet

Lummi

Skokomish

Chehalis

Meshall

Skykomish

Chemakum

Muckel shoot

Snohomish

Clackamas

Nisqually

Snoqualmie

Copalis

Nooksack

Squaxin

Cowlitz

Puyallup

Stillaguamish

Duwamish

Samish

Suquamish

Humptulips

Satsop

Swinomish

Kwalihaikwa

Skagit

Twana

Klickitat
Puget Sound Tribes

What was the Natural Environment of Washington State?
Generalization:

Environmental features influence where

and how people live and what they do; man adapts, shapes,
utilizes and exploits the earth to his own ends.
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Early Indians of Washington State lived in three major
regions.

The Coastal Region is bordered on the west by the

Pacific Ocean and on the east by Coast Mountain Ranges.

The

Puget Sound Region is a lowland plain bordered on the west
by the Coast Mountain Ranges and on the east by the Cascade
Mountain Range.
The Inland Plateau Region extends from the Cascade
Mountain Range east to the Rocky Mountain Range.

The

topography, climate, vegetation, and animal life differ in
the three regions:
1.

Topography.

The Coastal Region is mainly a lowland

plain which rises in the west to the Olympic Mountains and
the Willapa Hills which are part of the Coast Mountain
Ranges.

Many streams and rivers empty into the Pacific

Ocean.
2.

Climate.

The Coastal Region has a mild, marine

climate.

There are no extreme or prolonged cold or hot

periods.

Heavy rainfall especially in the Olympic Peninsula

area occurs throughout the year.
3.

Vegetation.

Thick stands of conifers--Douglas fir,

spruce, red cedar, yellow cedar, hemlock, pine--grow in the
Coastal Region.

Broadleaf trees may be found at lower

elevations--maple, oak, dogwood, alder, aspen, birch,
madrona.

There is an abundant variety of edible berries and

root vegetables.
found.

Seaweed growing along saltwater is often
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4.

Animal life.

Sea life includes five species of

salmon making annual runs up the rivers--also halibut, cod,
herring, smelt, mollusks, seal, sea lions, sea otter,
porpoise, whale.

Deer, elk, mountain goat, bear, wolf,

beaver, mountain lion, mink, land otter, and water fowl are
also in abundance.
Puget Sound Region
1.

Topography.

Lowland plains exist between the Coast

Ranges and the Cascade Mountain Range including the valley
of the Chehalis River which extends westward between the
Olympic Mountains on the north and the Willapa Hills on the
south.
2.

Many streams and rivers empty into Puget Sound.
Climate.

The Puget Sound Region has a mild, marine

climate with no extreme or prolonged cold or hot periods.
There is a moderate rainfall occurring throughout the year.
3.

Vegetation.

The vegetation is similar to that of

the Coastal Region.
4.

Animals.

The animal life is similar to that of the

Coastal Region with the exception of the sea otter and whale
which are more prominent along the Pacific Coast.
Note:

A water environment predominated in the Coastal

and Puget Sound Regions.

Such features as streams, rivers,

tidelands, bays, sheltered coves, lakes, peninsulas,
waterfalls, inlets, and river valleys particularly
influenced the lives of the Indians who lived in these
areas.
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Plateau Region
1.

Topography.

Characteristics of the Plateau include

an upland plain and a rolling basaltic area from the central
to the eastern region.

The Columbia-Snake river system

flows from the region to the Pacific Ocean.
2.

Climate.

There is less and more periodic rainfall

than the Coastal and Puget Sound Regions.

Hot summers,

cold winters, and periodic high winds in open areas are
common in the Plateau Region.
3.

Vegetation.

This is mainly grassland, with sparse

coniferous and broadleaf forests in the more mountainous
area.

Edible berries and root vegetables are often found.
4.

Animal life.

the major rivers.

There are annual runs of salmon up

Bison were native to the area.

Other

animals include deer, elk, mountain goat, bear, wolf,
beaver, mountain lion, mink, land otter and antelope.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 2:
The Makah Tribe of Ozette: "What Do We Want to Know About
the Culture of Makah Coastal Indians?"
TIME:
1 Hour
GOAL:
Student will use his/her imagination in considering a
situation, thinking about it, and expressing ideas related
to it. Students will re-enforce mastery of the lesson by
orally listing questions they need to have answered.
PERFORMANCE OBJECTIVE:
Given a problem solving activity using role play, the
student will demonstrate creative thinking by using his/her
imagination in considering a situation, thinking about it,
and will effectively relate ideas about the situation in the
form of oral questions.
MATERIALS:
Blackboard, chalk, map of Washington State, note pad and
paper for teacher, poster board, charts.
DIRECTIONS:
1.

2.

3.

"Think about the Makah Tribe of Ozette.
Questions:
learn
about them yesterday (review list on
What did we
'Makah
Culture'). What would you like to
board under
learn?"
Yesterday we talked about the environment of the
Olympic Peninsula (it is mostly surrounded by water).
Review the main concepts under "Pacific Coastal Region"
(which are listed on the chalkboard).
Share a basic time line. Write it on the board or on a
poster board.

[---------- --- --------!--------------!--------------]
500 yrs ago
200 yrs ago
Today

12,000 yrs ago
the Native
Americans came
to the Pacific
Northwest

was a great
mudslide which
covered the
village of
Ozette

the first
Europeans came
to live in the
region
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4.

Say: "The Indians of the Pacific Northwest came to our
state a very long time ago. We are going to pretend
that we lived in the Makah village at Ozette six
hundred years ago."
5.
"We will be going outside to pretend."
6. The rules are:
a)
No breaking of the time line.
b) No talking to the teacher because the teacher's
role is to observe only.
The teacher will be taking notes to record things
he/she observes during the play that could be used to
stimulate the discussion which will follow.
c)
You may play alone or with others.
7. Play: "Think about daily activities of the Makah
people who lived on a peninsula surrounded by water.
You could be a child, an adult, or an animal."
"Close your eyes and visualize what you would be
doing in your role. What are you wearing? What is it
made from? What do the surroundings look like? Are
you at the beach, in a village, up in the forest? Are
you alone or with other people or creatures?"
8. After a reminder that they must not talk to the
teacher, take them outside for ten or fifteen minutes
or until the children begin to tire. Then return to
the classroom.
9. Questions:
"I saw some very creative play outside! We
are now going to turn whatever you were doing into a
question.
I will write your questions on the board
exactly as you say them.
If you were fishing in your
play, you might say, 'Do they fish with nets?' Listen
carefully to the questions of others as they may give
you an idea of another question to ask."
10. Reminder:
"All questions are valuable and acceptable.
Please, never make fun of someone's question."
11. Should a question be repeated ask the speaker if
his/her questions means the same as one already on the
board. If it does, and with his/her permission, erase
their question.
12. Praise the creativity of their questions.
13. Explain that in lessons to come these questions will be
answered.
EVALUATION:
Given the opportunity to participate in a role playing
problem solving activity, the student will be able to
express answers orally by asking questions concerning what
they need to know to understand the culture of the Makah
Indians of Ozette. The teacher will observe the active
participation of the students.
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COMMENTS:
Questions from the lesson should be typed for Lesson 3.
TEACHER INFORMATION:
Sample questions which are typical of this type of lesson:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.

Do they wear clothes made of animal skins?
Do they wear moccasins?
Do the men and women braid their hair?
What color is their hair?
Do they wear jewelry?
Do they eat salmon?
How did they cook their food?
Did they have gardens?
Did they eat corn and pumpkins?
How did they fish?
Did they have different religions?
Did kids go to school?
Could they read books?
Did they play games?
How did they get places?
Did they have horses?
Did they use boats?
How did they make the boats?
What did they do when they got sick?
How did they store their food?
Did they fight wars?
Did they have tools?
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 3:
The Makah Tribe of Ozette:

"Categorizing"

TIME:
1 Hour
GOAL:
The student will use problem solving and inductive strategy
to identify items that can be grouped together, state
characteristics of items that belong together, and label
each group.
PERFORMANCE OBJECTIVE:
Given a problem solving activity using an inductive
reasoning strategy, the student will demonstrate critical
thinking, problem solving, and decision making skills to
identify items that can be grouped together, state
characteristics of items that belong together and label the
group. They will report their product to the whole class.
TEACHER PREPARATION:
Student generated questions from Lesson 2 should be typed
and enough copies for each group made. Cut each individual
question out in a strip. Place each complete set of strips
into an envelope. Make enough sets to serve 6-7 groups or
as needed. The next step is to make up groups of 3-4
people.
Include students of varied abilities.
MATERIALS:
About 7 sets of questions, glue, large pieces of
construction paper (a different color for each group),
brightly colored felt tip pens or crayons, chalkboard,
chalk.
DIRECTIONS:
1.
2.
3.

Explain that the class will be divided into groups of
3-4 students.
Each group is to choose a spokesperson--"a reporter."
This person will report back to the whole class as to
their group's finished product.
The task of each group is to:
a)
Read through the question slips.
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b)

4.

Discuss which questions could be grouped together
(similarities).
c)
Place each group or category they make on a piece
of construction paper and glue them down. d)
Each category must have at least two questions in
it.
~e)
Choose a label (title) and write it above the
category (i.e., food, shelter). They will have 20
minutes to complete the task.
The finished product from each group will resemble the
example below. Remember, each group will have
different questions grouped, but you will see some
basic commonalities among the 7 or so groups.
Example group 2

SHELTER
1.

2.

5.

6.

7.
8.

9.

Do they live
in tepees?
Are their
houses made
of brick?

FOOD
1.

2.
3.

Do they eat fish?
Do they grow their
food?
How do they store
their food?

Distribute the glue, question sets, rule sheets, felt
tip pens, and a stack of colored construction paper to
each group. This could be done by saying, "Nancy,
Carl, Marge, and Sam are in a group. Please come up
with them to receive your supplies. Then your group
may choose an area in which to work."
(Remember a
different color of construction paper goes to each
group.)
As each group is working, move around the room
providing assistance as needed. Ask open ended
questions to stimulate ideas if a particular group is
"stumped."
After 20 minutes or when the groups are finished, call
them back together for a class discussion.
Class Discussion:
a)
Explain that you will call upon each group reporter
to come up in front of the class.
b)
Each "reporter" will share the categories their
group made.
c)
After the reporter is finished, the class may ask
him/her questions as to how their group decided to
put certain questions together.
When all the reporters have finished, go back to each
group and have the reporter tell what the title is for
each set of questions they have. Write the group
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number on the board and list their categories.
Example:

10.
11.
12.
13.

Group 4

Group 5

Shelter
Climate
Clothing
What they look like
Tools
What they do for fun
(leisure activities)

Housing
Food
Schools
Way of dressing
Religion
Games

Point out commonalities.
Praise the groups and "reporters."
Explain you will combine the lists and will write the
categories with their accompanying questions on a
poster board chart.
The class will use these charts as they study about the
Ozette culture.

EVALUATION:
Evaluation is done by teacher observation of how well
individuals worked in a group situation and by the completed
project from each group.
COMMENTS:
The teacher will need to combine the products of the 7
groups, condensing the categories into 5 or 6 areas and
choosing questions to be placed in each category based upon
the frequency they appeared in a group. The teacher will
then need to write each of the 5 or 6 categories with
accompanying questions on lined poster board charts. The
charts are to be hung on the classroom wall. As the class
finds an answer to a question, the teacher will put a star
before it if the question was proven to be an accurate
guess; or a line through the question if it was proven
inaccurate. Additional research may be needed to find
questions which were unanswered in the text or not located
in the other available resources.
(See "Teacher Background
Information" and Lesson 5.)
GROUP WORK ASSIGNMENT
1.
2.
3.
4.

Collect the needed supplies.
Choose a place in the room to work.
Choose a reporter.
It will be the reporter's job to
explain to the class your group's product.
Read the questions in the envelope.
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5.
6.
7.

8.
9.

Discuss which questions could go together. "Do you see
similarities? Are their several questions, for
example, which go together?"
Once you have put questions into groups you are ready
for the next step.
Take one large sheet of the colored construction paper.
Place the questions one after the other on the paper and
glue them down. Leave space at the top to label your
category of questions.
(Remember one category per
page.)
-Repeat step 7 with the next group of questions.
This is a group project. Encourage everyone to
participate.

FINISHED EXAMPLE:

CLOTHING
1.
2.
3.

Do they wear clothes made of animal skins?
Do they wear moccasins?
Co they wear coats in the winter?
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 4:
The Makah Tribe of Ozette:

"Hypothesize"

TIME:
1 Hour
GOAL:
The student will use critical and creative thinking to
answer posed questions.
PERFORMANCE GOAL:
The student will demonstrate the ability to use critical and
creative thinking to orally answer questions posed.
TEACHER PREPARATION:
The questions from Lesson 3 should be written on a lined
poster board chart--category by category.
MATERIALS:
Poster board chart, chalkboard, chalk.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Use the charts prepared from Lesson 3.
Deal with questions from one of the study categories at
a time.
Students guess at answers to questions after being
reminded that all reasonable guesses will be
acceptable.
Remind students:
"Never laugh at any suggestions."
Guesses are written on the board (and saved for later
or recopied on to lined poster board).
Everyone is expected to contribute to this discussion.
The teacher attempts to involve everyone.
The children are expected to begin sentences with "I
think . . . . "
If a suggestion sounds unreasonable to anyone, they may
say, "I disagree" and state why.
Common courtesy is expected during the discussion.
When one category is finished, go on to the next
repeating steps 8-10.
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EVALUATION:
Evaluation is done as to whether the student participated in
the oral discussion.

{
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 5:
The Makah Tribe of Ozette:

"Finding the Answers"

TIME:
1 Hour
GOAL:
The student will use problem solving, critical thinking, and
decision making skills to complete a problem, pose questions
to guide study, collect data, and process relevant
information.
The student will learn to work effectively in
a group.
PERFORMANCE GOAL:
Working in groups of 5-6 students, the student will
demonstrate the ability to research a topic work effectively
in a group by helping to complete a rough draft of a written
report.
TEACHER PREPARATIONS:
Type up the categorized questions from Lesson 3--one
category to a page.
Leave room between each question to
write the answer.
Run off enough for a sheet per child.
Make up research groups of 5-6 students including children
from various ability levels.
MATERIALS:
Our Region:
The Pacific Northwest student texts, topic
sheets, student instruction sheet, line paper, pencils,
encyclopedias containing the subject "Coastal Indians,"
books from the school library on the subject.
DIRECTIONS:
1.
2.
3.
4.
5.

Explain to the class they will be working in groups of
5-6 people.
They will be finding the answers to the topics chosen
for the study on the Makah Tribe of Ozette.
Each group will be assigned a topic.
They are to read pp. 33-41 and pp. 132-144 in their
student text.
Additional information can be found in the reference
materials.
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6.
7.
8.
9.
10.

11.
12.

Announce groups for researching.
Give each group a topic and student worksheets.
Students are to cooperate and work together.
Students must decide how to divide up the research
questions.
Check for Understanding:
Remind them that this first hour of research is the
"rough draft" stage. They will be gathering facts and
compiling those facts to write the draft of their
report. The draft will represent the group's findings.
Ask if there are questions as to their task.
Pass out assignment sheets.

EVALUATION:
Students will participate in a research activity and will
use problem solving, creative thinking, and decision making
to produce a rough draft of their research report. Questions
are to be answered in complete sentences.
Final evaluation
will be based on individual student participation in the
group process and each group's progress on the rough draft.
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Name
Group
RESEARCH ASSIGNMENT
1.

Your assignment is to find the answers to the questions
we asked about the culture of the Makah Indians.

2.

Answers may be found in pp. 132-137 in the text book.
Since the Makahs are a coastal tribe, you'll find
information on pp. 136-137 under "The Coastal People,"
also.

3.

Remember to use the index at the back of the reference
books to help you find your topic and the page number
on which it is located.

4.

Try to find answers to all of the questions under your
topic.
If you cannot find an answer, don't worry. We
can do further research later.

5.

Decide how you want to go about the assignment. Will
you split up the questions or will each person in the
group answer each question?

6.

Try to answer the question with as many facts as you
might find.
Example: Question: Did the Makahs use tools?
Answer:
Yes they used tools.
A better answer which includes more facts would be:
Yes, the Makahs used tools.
Their tools came
from the natural resources around them. Some
tools were chisels made from beaver teeth.
Cutting tools were also made of shells, bone, and
stone. The Indians used wooden wedges to split
large logs.

7.

Answer in complete sentences.

8.

Combine your individual findings into a draft of your
group report.

9.

Your group report rough draft is due at the end of the
period.

10.

You will have a follow-up time to rewrite the reports
and decide how to present them.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 6:
The Makah Tribe of Ozette:

"Polishing the Report"

TIME:
1 Hour
GOAL:
The students will use problem solving, critical and creative
thinking and decision making skills to complete a written
research report and will practice presenting the report in
an oral format.
PERFORMANCE GOAL:
Working in groups of 5-6 students, the students will
demonstrate the ability to finish a research report for a
presentation.
MATERIALS:
Student rough drafts of their research report, student
instruction sheet, copies of the questions from Lesson 3,
line paper, pencils, Xerox machine, Xerox paper.
DIRECTIONS:

1.

2.
3•

4.

Explain to the class that the goal of today's lesson is
to (1) "polish" their research report, (2) to decide how
their group report will be presented, and (3) to
practice their presentations.
Classify the assignment by passing out the student
assignment sheets.
Rotate around the room, checking the progress of each
group.
Remind the class at appropriate intervals at which
stage their group should be in the assignment.

EVALUATION:
The student will participate as part of a group to
successfully finish a written report, choose a reporting
style, and practice giving the report orally.
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Name

LESSON ASSIGNMENT
A.

B.

C.

Polishing the report:
1.

Your assignment is to rewrite your group report on
the answers to our questions on the Makah culture.

2.

Check for spelling errors by exchanging papers and
"proofreading" them. Circle any words you think may
be misspelled. Then look up the circled words in
the dictionary.

3.

Each student is to contribute to the group's work.

4.

Choose a scribe to recopy your group report onto a
fresh worksheet.

5.

Allow 20 minutes to do the above.

6.

Present your recopied group report to the teacher to
be photocopied.

Deciding how to present your report:
1.

Your group may decide to choose one person to do the
reporting.

2.

Your group may decide to have a panel present the
report.

3.

In a panel report, some or all of you will do the
presenting. Individual group members will receive a
photocopy of your group report.

4.

You may come up with another way of presenting this
report.
(video tape it? - you be creative and
decide)

5.

Remember: All of the group is responsible for the
final presentation.

6.

Take 10-15 minutes to decide how you will do your
presentation.

The presentation:
1.

Practice your presentation.
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2.

If your group decides to have one person do the
reporting, the rest of you are that person's
audience. You must help the spokesperson practice
his/her presentation.

3.

If you chose to do panel discussion, you must decide
on which members of your group will do the
presentation or if everyone in the group will
participate.

4.

Again, if you are not doing the actual reporting,
you still help those who are preparing.

5.

If you chose another method of reporting, check with
the teacher as to setting up time to use the video
camera for instance, or to check out any additional
supplies/equipment.

6.

You will probably need extra practice time for step 5.

7.

The practice session should take 25-30 minutes.

8.

Be prepared to answer questions from the class on
your topic.

9.

More time will be arranged should your group require
it.

EVALUATION:
Working in groups of 5-6 students, the student will prepare
a finished group report to turn in at a later time,
participate in a decision making process to choose a format
for the group's presentation of their report, and
participate in a session to practice giving the report.
COMMENTS:
The groups may need more time to practice giving the
reports.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 7:
The Makah Tribe of Ozette:

"Presenting Their Reports"

TIME:
2 Hours
GOAL:
The student will become familiar with the different styles
of oral reporting and will be able to use creative and
critical thinking in giving their own presentations.
PERFORMANCE OBJECTIVE:
Working individually or in a group of up to 4-5 students,
the student will demonstrate the ability to use creative and
critical thinking to give an oral report.
MATERIALS:

(

Completed student reports, video recorder or other visual
aids as required.
TEACHER SUGGESTION:
This should be divided into two lessons, 1 hour in length.
DIRECTIONS:
1.
2.
3.
4.

Student groups in turn will give their oral report
answering the questions of their assigned topic.
Students in the audience are to be reminded to use good
listening skills and to show courtesy to each other.
Students will listen to learn answers to questions they
have raised on the aspects of the Makah culture. They
may also ask questions of the reporters.
At the end of their oral report(s), written reports are
handed in to the teacher.

EVALUATION:
The students will participate in the creative and critical
thinking activity of presenting a written report in an oral
form.
Upon completion of all reports, the teacher will meet
to discuss their written and oral report(s) with the
students.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 8:
The Makah Tribe of Ozette:

"Making a Bookmark or Headband"

TIME:
1 Hour
GOAL:
The student will become familiar with the 5 strand-braiding
and will understand how the Coastal Indian women enlarged
upon the technique to incorporate as many fibers as needed
to make large mats and for straps to carry baskets. They
will make a bookmark or a headband.
PERFORMANCE GOAL:
Given exposure to a creative art activity the student will
participate in the manipulative activity, think about the
usage of the product he/she is making and relate the
activity using critical thinking skills to the Makah
culture.
MATERIALS:
Construction paper, manila paper or tag board, student
direction sheet, glue stick.
TEACHER PREPARATION:
Poll the class previous to the lesson to see how many
students want to make bookmarks and how many want to make
headbands. Precut enough of the strips of the proper
dimensions for each student. Be sure to make extra for
"mistakes." Make a headband or bookmark to show students.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.

Go over the background information on the student
sheet.
Relate the information to the charts on the culture
study.
Read the poem under "Weaving with Cedar Bark" (see page
58:
"Teacher Information for Lesson 8") .
Discuss how the bark was processed to make it pliable.
Show the finished bookmark and headband.
Pass out materials.
Go over the procedure information on the student sheet.
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8.

Help individual students as needed.

EVALUATION:
The student will participate in an art activity. The
student will show his/her completed project to the teacher.
EXTENDING THE CONCEPT (optional):
This would be a good opportunity to show the film:
Northwest Indian Art.
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TEACHER INFORMATION:

LESSON 8

Cedar Bark Poem
The following poem was taken from the Sea Monster House
teacher guide, published by the Pacific Science Center in
Seattle, Washington.

WEAVING WITH CEDAR BARK
In the springtime, when the sap was flowing, women would
gather the inner bark of the cedar tree. Taken from
standing trees, a portion of the tree's bark would be
carefully removed by making a horizontal cut then pulling
upward to peel off sections of bark. It was traditional to
pray to a tree for giving up its "dress" of bark.
"Look at me friend!
I come to ask for your dress.
You have come to take pity on us.
For there is nothing for which
you cannot be used.
Because it is your way that there
is nothing for which we cannot
use you . • .
Take care friend."

59
STUDENT ASSIGNMENT

STUDENT DIRECTIONS
Background
The Coastal Indians used braiding to make household items.
The familiar technique of simple, three-strand braiding was
enlarged upon to add as many fibers as needed. Women made
the large mats to cover the floor or insulate bedrooms, and
to make carrying straps for burden baskets this way.
The braiding is a simple over and under weave.
The
materials you will use will be construction paper, manila
paper or tag board, tape, glue.
Project
You may make a headband or a bookmark.
1.

Headband:
5 strips of paper, 11" long by 1/4" wide to
start. You will add pieces to make the headband the
desired length.

Procedure
1.

You will start the braid by weaving the strips together
as in the picture A.
Be sure to have three strands on
the right and two on the left. Once the braid is
started, tape i t to the table/desk.

A.

!
'

lh

60
2.

Pick up the outside strand on the side with the most
number of strands. Bend the strand away from yourself,
placing it over and under the other strands as in
picture B.
B.

____.,

3.

_______

__;

You now have three strands on the left side of the
braid. Pick up the outside strand on the left and bend
it away from yourself, going under then over the other
fibers.
See picture C.

c.

4.

Repeat steps 2 and 3 to make the braid longer.
Remember to always bend the outside strand away from
yourself on the side with three strands. See picture D.

D.

5.

If you are making a headband, additional strips can be
glued on using a glue stick.

61

6.

To complete the bookmark trim the top and bottom edges
and glue them to one side. To complete the headband
size it by measuring around your head. Another student
can mark the headband at the place of overlap. There
are two ways to finish the ends:
a)

Fold over the ends, check the fit, trim them
evenly, then glue the strands down. The final step
is gluing the two finished ends together,
overlapping slightly when gluing.

b)

Weave the ends following the pattern of the over
and under weave. Trim the ends of the strands to
form points, then gently tuck each strand over and
under twice. This takes more time and patience, but
you will not need glue.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 9:
"How the Coastal Indians Gathered and Preserved Foods"
TIME:
2 Hours
GOAL:
Through participation in a "brainstorming" session and
through a hands-on experience making fruit leather, the
student will understand how the Coastal Indians gathered and
preserved foods.
PERFORMANCE OBJECTIVE:
Given a problem solving question on how the Indians gathered
and preserved foods, the students will use critical thinking
and problem solving skills to orally give answers to the
questions.
MATERIALS:
Blackboard, chalk, recipe and supplies for making the fruit
leather (see "recipe" in the second part of the lesson).
DIRECTIONS:

1.

2.
3.
4.
5.
6.
7.

(Part 1)

Discuss:
"What would happen today if we no longer had
refrigeration? Are there certain foods that would no
longer be available? How would our diet change? How
would food storage practices change?"
(Possible
answers: shopping daily at the grocery store, canning
foods at home, drying and smoking food, growing your own
food, we would have less fresh foods like lettuce in the
winter, no ice cream bars or cold pop, etc.)
Accept all answers to the questions, writing them on
the board as each student "guesses."
Discuss:
"Did the Coastal Indians of long ago have
similar problems? How do you think they got food and
preserved it."
Accept all answers to the questions writing them on
the blackboard as each student guesses.
Compare the two lists.
"Are any of the 'guesses'
similar?"
Discuss:
"Would it be easier to get food and preserve
it at particular seasons of the year?"
Accept all answers.
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8.
9.

Write answers on the board.
Share the following information:
a)
In spring and early summer the Indians picked dried
(in the sun) salmon berries and wild strawberries.
b) A little later in the summer huckleberries,
blueberries and currents ripened.
c)
By mid-summer elderberries, wild raspberries, and
salal berries were ready for picking.
d) During late summer the women gathered bulbs, wild
onions and Indian rice and prepared the fish the men
had caught. The fish were smoked over a fire. This
was the busiest time for the tribes--from late
summer to early fall.
e)
In the early fall roots of clover, cinquefoil and
lupine were dug to dry for winter foods. The late
ripening berries were eaten fresh or cooked before
storing in water or grease. Hazelnuts, crab apples
and rose hips were also gathered and dried in the
autumn.
f) Winter was a good time to gather together and tell
legends. Potlatches were held where people gave
away their possessions at a big party held for
their friends.
g) Most winter foods were taken from those stored and
preserved by drying and smoking earlier in the
year. Clams were available from November to
February, and cod and salmon could be caught
year-round.
h) Go back over the list and have the students check
their "guesses" to see if they were right.

EVALUATION:
Evaluation will be by the teacher based on individual
student participation.
DIRECTIONS:
1.
2.
3.
4.

(Part 2)

As a reinforcement to the lesson, have the class
prepare fruit leather.
Supplies will need to be purchased and/or collected
prior to the lesson.
The students could take turns helping make the product
or the recipe could be cut down and the product made by
groups of students.
The recipe is taken from some suggested activities in a
teacher hand-out supplied by the Pacific Science Center
in Seattle, Washington.
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Recipe:

Apple Fruit Leather

This recipe makes about five sheets of fruit leather.
You can increase amounts depending on class size.
* 6 lbs apples
* 1 to 1-1/2 cups cider
* large pot
*hotplate
* butcher paper
* cookie sheets or cafeteria trays
* large spoons
* bowls
* blender (optional)
* cookie or oven racks
* knives
* cutting boards
* plastic wrap
Procedure:
1.

Apples need to be cored and cut into small pieces.
Reserve any juice that is produced in the chopping
process.

2.

Place the chopped apples, their juice and one cup
of cider into a large pot.
If you started with
more than 6 lbs. of apples remember to increase the
liquid. Bring the apples to a boil then lower the
heat. Add more liquid if the apples begin to stick
to the pot. At this point a blender or food
processor can be used to turn the apple chunks into
a pulp, speeding up the process of cooking.

3.

Return the pulp to the pot. You may want to add
sweetening if the apples are tart.

4.

Once the mixture reaches a consistency of very
thick apple butter, remove the pulp from the heat.
Spread the pulp on oiled cookie sheets or in a
flat, portable surface covered with plastic wrap
(cafeteria trays work well). When spreading the
cooled mixture the pulp should be no more than 1/4
inch thick otherwise the leather will take too long
to dry.

5.

Cover your trays with a single layer of butcher
paper to keep out dust and insects.

6.

Place trays in a warm place in your classroom. A
good area might be over the heat vents or in sunny
windows. Depending on the weather, the pulp will
dry in one to two weeks.
If the pulp is slow
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drying you can dry it in a food dryer or in an
oven. The oven should be set at 120° F and the
door left slightly open to allow moisture to
escape.
7.

When the leather can be lifted or gently pulled
from the cookie sheets or trays, place the leather
on cake racks so that it can finish drying on both
sides.

8.

Once the leather is completely dry, cut it into
long slices and roll in it waxed paper. The number
of slices cut will depend on the number of students
in your classroom.
If the leather is slightly
sticky, sprinkle cornstarch on it before rolling
or store in a cool dry place; that is if it has not
been all eaten!
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 10:
The Makah Tribe of Ozette:

"Teacher Sharing"

TIME:
2 Hours
GOAL:
The student will use critical and creative thinking skills
to process and relate the material presented to information
they have learned previously on the Makah culture.
PERFORMANCE GOAL:
Given a teacher presentation containing facts pertaining to
the study of the Makah culture, the students will use
critical and creative thinking to process the information;
adding it to their data base in written form by writing an
evaluation of what facts they learned from the lesson.
MATERIALS:
Films:

1)
Indian Cultures from 2000 B.C. to 1500 A.D.
2)
Potlach People
Materials from Lesson 1 ("Teacher Information"), the library
picture file, charts with student questions, blackboard,
chalk, 16 mm. projector.
DIRECTIONS:
1.
2.

3.
4.
5.
6.

Share information from library picture file.
Relate pictures to concepts concerning the Makah
culture.
Sample questions:
a)
Examine the picture to see if you see things which
tell us about the Makah culture.
b)
How could we use this picture to explain the Makah
culture?
At this point answers are given orally.
Use materials from Appendix Lesson 1: repeat steps
1, 2, 3 of sharing the information, asking questions and
relating materials to concepts.
Show the films Indian Culture from 2000 B.C. to 1500
A.D. and Potlach People.
After the films, repeat steps 2 and 3 by relating
concepts shown in the film to concepts the students have
studied.
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7.
8.

Use the webbing technique to make concept clusters.
The students brainstorm what they have gained from the
teaching lesson.
End lesson by reviewing new facts.

EVALUATION:
Students will participate in the discussions after
presentation of new material. They will write a one page
written evaluation about what they learned.
COMMENTS:
This could be broken into two lessons, repeating the
webbing procedure after the presentation of materials and
then after the showing of the films.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 11:
The Makah Tribe of Ozette:

"Evaluate Thinking"

TIME:
1 Hour
GOAL:
The student will use critical thinking and decision making
skills to process information he/she has gained studying the
Makah culture.
PERFORMANCE GOAL:
The student will demonstrate the ability to use critical
thinking and decision making skills in considering a
situation, thinking about it, and will effectively relate
ideas to it in oral form.
MATERIALS:
Corrected students' reports, chart with original class
questions and the chart with student guesses to the original
questions (see Lessons 2 and 4), large felt-tip marker.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.
8.

The teacher goes to the chart of suggestions and
states, "Let's go back and see what we thought the
answers were to our questions about the Makah culture."
The class reads back over the guesses and decides if
they were right or not.
The right answers are left on the chart and the wrong
answers have a line drawn through them.
The teacher reacts to "incorrect" answers in a
non-threatening manner.
"These were excellent
suggestions, but some just turned out to not be true."
Finally the teacher goes back to the original chart of
questions and checks off with a star (*) which
questions have been answered.
The teacher affirms the correct answers with a
statement, "We have done some very good thinking."
Unanswered questions could be handled by a) teacher
research orb) individual research for a challenge or
"extra credit."
Corrected student reports are handed back.
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EVALUATION:
The evaluation will be judged by teacher observation
concerning student participation in the activity.
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TOPIC:
Plateau Indians
TITLE OF LESSON 12:
"Plateau Indians of the Pacific Northwest"
TIME:
1 Hour
GOAL:
Using research skills and knowledge gained from previous
lessons, the student will answer questions (based on Bloom's
Taxonomy) about the Plateau Indians of the Pacific Northwest
to demonstrate knowledge of the subject.
PERFORMANCE OBJECTIVE:
Given an assignment concerning the Plateau Indians of the
Pacific Northwest, the student will use personal knowledge
and reference skills to accurately answer the questions in
written form.
MATERIALS:
Paper, pencils, research materials from library on Plateau
Indians, and student textbook: Our Region:
The Pacific
Northwest.
DIRECTIONS:
1.

2.
3.

Explain to the student that he/she will be doing
research and using personal knowledge to answer
questions about the Plateau Indians of the Pacific
Northwest.
Optional: You may wish to go over the six levels with
example questions and explanation (see Appendix B).
Go over the six questions on the student worksheet:
a)
Knowledge: List five Plateau Indian tribes that
live in the Pacific Northwest (see "Teacher
Background Information," Lesson I).
b)
Comprehension:
Select on Pacific Northwest Plateau
Indian tribe and tell about three of their customs.
c) Application: Tell about some uses of the buffalo.
d)
Analysis: Compare your life today with the life of
an Indian your age as it was for him/her two
hundred years ago.
e)
Synthesis: Pretend you are an Indian child of the
past who doesn't go to school, but helps by working
for the tribe doing jobs like hunting, fishing,
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4.

5.

weaving, gathering food, etc. Write a poem about
your feelings.
f)
Evaluation: Do you feel the Indians were treated
fairly by the white man? Why or why not?
(Uhlig
and Ham, 19 8 7 ) .
Question "f" under number 3 may take some discussion,
especially if the subject had not been discussed prior
to this lesson. Explain the issue by giving some
examples. The text refers to treaty rights for water,
fishing and hunting, etc. You could also mention issues
which have recently come up concerning the Yakima tribe
versus the State of Washington over water rights and the
"Salmon Scam." Be careful to explain both sides of the
issue without bias as the question asks for the
students' evaluation. Should you anticipate this
discussion taking more than five or ten minutes, it is
suggested you present the question for
discussion/information prior to Lesson 14.
Assign the student worksheet.

EVALUATION:
The student will use reference study skill to accurately
complete an assignment in written form about the Plateau
Indians of the Pacific Northwest. Questions will be
answered in complete sentences. Final evaluation will be by
the teacher on an individual basis.
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TOPIC:
The First People of the Pacific Northwest
TITLE OF LESSON 12:
"Plateau Indians of the Pacific Northwest"
STUDENT WORKSHEET

DIRECTIONS:
1.

This assignment is based on information we have learned
about the Plateau Indians of the Pacific Northwest.
You are to work individually and may use the test and
other materials provided.

2.

Pages to check in the text are:
174-180, 250.

3.

Questions are to be answered in complete sentences.

4.

The assignment is due at the end of the period.

a) 130-142, and b)

QUESTIONS:
1.

List 5 Plateau Indian tribes that lived in the Pacific
Northwest.

2.

Select one Pacific Northwest Plateau Indian tribe and
tell about three of their customs.

3.

Tell about some uses of the buffalo.
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4.

Compare your life today with the life of an Indian your
age as it was for him/her 200 years ago.

5.

Pretend you are an Indian child of the past who doesn't
go to school, but helps by working for the tribe doing
jobs like hunting, fishing, weaving, gathering food,
etc. Write a poem about your feelings.

6.

Do you feel the Indians were treated fairly by the white
man? Why or why not?
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TOPIC:
The Plateau Indians
TITLE OF LESSON 13:
"Comparing the Plateau Indians to the Makah/Coastal Indians"
TIME:
1 Hour
GOAL:
The student will use critical thinking and decision making
skills to understand the first people of the Pacific
Northwest. They will complete a Venn diagram listing
characteristics to compare and contrast the two categories.
PERFORMANCE OBJECTIVE:
Given material explaining how the Plateau Indians lived, the
student will be able to note the characteristics of the
Plateau Indians and relate that information to knowledge
he/she has of the Makah/Coastal Indians.
MATERIALS:
Student textbook: Our Region: The Pacific Northwest,
pencils, student worksheet, blackboard, chalk.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

Have students read pages 137-140.
Read the text to selected students if they cannot read
it independently.
Have students brainstorm what new information they
learned.
Record student ideas on the board.
Draw two intersecting circles on the board.
Label them "Coastal Indians" and "Plateau Indians."
Place words which describe Coastal Indians in one
circle and words which describe Plateau Indians in the
other.
Words which describe both categories go in the center.
Remind students to be specific. Example: tepees and
wooden houses--not shelters and places to live.
Once the class has the concept, pass out the student
worksheets.
Students will work independently.
After a reasonable length of time, call the class back
together and discuss their diagrams.
Collect the student assignment sheet.
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EVALUATION:
The student will participate in a class discussion and will
correctly complete a Venn diagram comparing and contrasting
the Coastal and Plateau Indians.
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TOPIC:
The Plateau Indians
LESSON PLAN 13:
Comparing the Plateau Indians to the Makah/Coastal Indians
STUDENT WORKSHEET
NAME:

-----------
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 14:
"All Over Town"
TIME:
1 Hour
GOAL:
The student will use his/her imagination in considering a
situation, thinking about it, and expressing ideas related
to it.
PERFORMANCE OBJECTIVE:
Given a creative thinking activity, the student will
demonstrate the ability to use his/her imagination in
considering a situation, thinking about it, and will
effectively relate ideas to it in written and oral form.
MATERIALS:
Blackboard, chalk, pencils, paper.
DIRECTIONS:
1.

2.
3.
4.
5.
6.

7.
8.

The teacher asks questions to expand the students'
concept of their community:
"What do you think you
might see if you held onto a kite string and sailed off
into the air? What would our town look like if we
sailed over it?"
Give the students time to think.
Ask the class to express their ideas orally.
Record the ideas on the board.
Have the students write a creative story about their
adventures. The stories are to be a page in length.
Explain the stories are to meet the criteria of
describing the "who, what, when and where" (who did they
see, what exactly did they do and where across the town
did they go).
The stories are due at the end of the one hour period.
Plan to have those children who feel comfortable share
their stories or read them aloud during your sharing
time or another appropriate time.
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EVALUATION:
Student will participate in the creative thinking activity
and will use his/her imagination in considering a situation,
thinking about it, and expressing ideas relating to it in
written and oral form.
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 15:
"Mapping Our Town"
TIME:
1 Hour
GOAL:
The student will use creative and critical thinking and
decision making skills to consider a situation, think about
it, and express ideas related to it in an oral form.
Students will reinforce mastery of map making by drawing a
map and labeling it using legends.
PERFORMANCE GOAL:
The student will demonstrate the ability to work
independently and will apply ideas they have formulated to
the task of drawing a map, coloring it, and making a legend
for the map.
MATERIALS:
White butcher paper or large pieces of white construction
paper, pencils, crayons, rulers, map with a legend on it.
DIRECTIONS:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Ask if anyone knows what a map legend or key is.
Explain that a map key or legend contains symbols that
stand for mountains, plains, lowlands, bodies of water,
etc. Sometimes the symbols are colored.
Show the symbol on your classroom map (visual aide).
Ask:
"Can anyone else give an example of what a symbol
on a map could stand for?"
Explain that on some maps the symbols could stand for
railroad tracks, buildings, streets and highways, etc.
Their assignment will be to draw a map of their
community.
It may be of the whole town, part of the
town or just their neighborhood.
They may color their maps; the maps must have a legend.
They are to work independently.
The assignment is due when the period is over.
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EVALUATION:
The student will draw a map representing the whole or part
of his/her community. The map will contain a legend.
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 16:
"Making a Washington State Relief Map" (Part 1)
TIME:
1 Hour
GOAL:
The student will apply critical thinking, creative decision
making and problem solving skills to construct a relief map.
PERFORMANCE GOAL:
Given exposure to relief maps, the students will demonstrate
the ability to work effectively in a group of students by
accurately completing the initial construction of a relief
map.
MATERIALS:
Relief maps of Washington State, an 18 x 24 inch piece of
cardboard for each student group, containers to mix the
ingredients in, spoons, measuring cups with a volume of 1
cup, recipe ingredients, parent letters (send out prior to
lesson).
Recipe:

(Makes two 16 x 20 inch maps)
4 cups of flour
1 cup of salt
1-1/2 cups of water

*Note: The recipe could be cut in half and each
student required to bring the flour and salt from home in
baggies.
DIRECTIONS:
1.
2.
3.

Have the students, working in groups of three to four,
mix the ingredients in a bowl.
After the ingredients are mixed thoroughly, have the
students begin shaping the dough into the shape of the
state.
Have the students look at the relief map of Washington
to help them shape it.
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4.
5.

As the students shape the state on their board, remind
them to include geographic features such as mountains,
valleys, bodies of water, volcanoes, etc.
Put the maps aside to dry. This takes about one week.

EVALUATION:
Working effectively in groups of three to four students, the
student will be familiar with relief maps by participating
in the construction of one.

TOPIC:
Map and Globe Skills
TITLE OF LESSON 16:
"Making a Washington State Relief Map"
PARENT LETTER:

Dear Parents,
Our class is studying Washington State. As part of our
study we will be constructing a relief map.
It would be
helpful if your child could bring to school--in a
baggie--the following ingredients: 2 cups of flour and 1/2
cup of salt by~~~~~~~~~~~~
This activity should be fun.
If any of you would like
to join us in the activity, feel free to drop by. We will
be working on the maps on
(day)
(date)
(time)
Thank you for your contribution.
Sincerely,
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 17:
"Making a Washington Relief Map" (Part 2)
TIME:
1 Hour
GOAL:
The student will use creative thinking by completing a
relief map.
PERFORMANCE OBJECTIVE:
Working in groups of three or four, the students will
demonstrate the ability to work in a group by accurately
completing a relief map.
MATERIALS:
Relief maps of Washington State, tempera paint, paint
brushes.
DIRECTIONS:
Using the relief map as a reference, the students will paint
their maps according to geographical elevations.
EVALUATION:
The student will effectively work in a group to accurately
complete the construction of a relief map.
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 18:
"Comparing Categories of Maps"
TIME:
1 Hour
GOAL:
The student will become familiar with two different types of
maps and will be able to locate sites on them. The student
will learn to work in a group.
PERFORMANCE OBJECTIVE:
Given an exposure to different types of maps and through a
class discussion as well as a "hands-on" experience finding
locations, the students will use critical thinking skills to
understand the attributes of both types of maps and how to
use them.
MATERIALS:
Road maps of Washington State, relief maps of Washington
State (get from the map and globe cart), blackboard, chalk.
DIRECTIONS:
1.
2.

3.
4.

5.
6.
7.

Split the class into small groups of three to four
students.
Hold up a map. Speaking to the class as a whole ask
the question, "Why would a map like this be useful?"
(To locate a place on a map, plan a trip around the
state, etc.)
Pass out the maps.
Have the students locate:
a)
the legend
b)
scale
c)
compass rose
Discuss how the map is divided by a grid. A site can
be located by reading the grid. Relate this to math
graphing.
Point out how the road map has another type of "key"
which gives names of towns with numbers after them
telling their location on the grid.
Practice finding places using the above information as
a class.
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8.
9.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

(
20.

Give the students time in their groups to practice
using the maps.
Hold up the plastic relief map of Washington State.
Point out:
a)
the legend
b)
scale
c)
compass rose
Ask:
"How is this map like the road map?"
(It has a
grid, legend, etc.)
Ask:
"How is it different?"
(It's raised.)
Pass out maps to the groups.
Have the students "feel the maps."
Explain that these maps show geographical features
(mountains, lowlands, etc.) by having a raised surface.
The elevation is also represented by a color.
Ask what some of the colors in the key represent (water
is blue, lowlands are green, etc.).
Have each group practice finding sites on the relief
map.
Compare and contrast what has been learned.
Draw a Venn diagram of two intersecting circles on the
blackboard.
Label them "road map" and "relief map." Place words
which describe the road map in the circle designated
"road map" and words describing the category "relief
map" in the circle designated "relief map." Words
which fit both categories are placed in the center.
Example:
relief map

21.
22.

raised

legend

flat

road map

Have the class brainstorm the characteristics.
When the class becomes comfortable with this, each
group could be handed a worksheet with a Venn diagram
and complete the assignment as groups.

EXTENDING THE CONCEPT:
Students could progress to three intersecting circles using
the categories road maps, relief maps, and globes. This is
a critical thinking activity using analysis.
EVALUATION:
The students will participate in a group discussion and
participate effectively in their groups. They will
accurately locate sites on both maps. They will be able to
orally name characteristics of the two categories of maps.
Final evaluation will be up to the teacher based on student
participation.
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TOPIC:

Map and Globe Skills
TITLE OF LESSON 18:

"Washington State Relief Map"
STUDENT WORKSHEET

Road Map

Relief Map

I

I
(

J
-------X -- ---
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 19:
"Mapping"
TIME:
1 Hour
GOAL:
The student will use higher level thinking skills to
demonstrate his/her knowledge of map skills and apply that
knowledge to questions relating to his/her state.
PERFORMANCE OBJECTIVE:
Given an assignment on map skills, the student will use
his/her knowledge about maps to complete the questions. The
student will understand how to locate sites in and around
Washington State and will know how to design a map of a
state.
MATERIALS:
Pencils, paper, relief maps of the United States, student
worksheets.
DIRECTIONS:
1.
2.
3.
4.
5.
6.

Explain:
"Today we are going to apply what we know
about maps to find locations in our state."
Student answers are to be in complete sentences.
Students may use the relief maps of the United States.
Go over the questions. They are based on the six levels
of Bloom's Taxonomy (Uhlig and Ham, 1987).
Assign questions.
Note: Answers to the questions are as follows:
1)
Relief maps, political maps, road maps, globes
2)
a. Legend: this tells meaning of symbols on a map
or globe.
b. Scale of miles: correlates distance in inches
to miles on a map.
c.
Intermediate directions: northeast, southeast,
southwest, northwest on a compass rose.
3)
a. Canada
b. Seattle
4)
a. A relief map shows the terrain--plains, valleys,
hills, plateaus, mountains, etc.
b. A road map shows highways, interstates, roads.
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c.
d.

political map shows cities, countries, states,
boundaries, etc.
A globe gives a true representation of the earth
(Uhlig and Ham, 1987, p. 61).
A

EVALUATION:
The student will use his/her map skills to accurately
complete the lesson in written form.
Final evaluation will
be done by the teacher on an individual basis.
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 19:
"Mapping"
STUDENT WORKSHEET

DIRECTIONS:
1.

The following questions are about maps and using maps.

2.

Use your map skills to complete the questions.

3.

Remember to answer in complete sentences.

4.

You may use the relief maps of the United States.

QUESTIONS:
1.

List the three different types of maps.
a)

-----------

2.

Define: legend, scale of miles, and intermediate
cardinal directions.

3.

Answer the following riddles:
a)

It is on the continent of North America. It is a
country north of Washington State. It begins with
the letter C.
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b)

It is in the State of Washington. It is a large
city. It begins with the letter Sand is located in
the northwestern part of the state.

4.

Explain the similarities and differences between a
relief map, road map, and a globe.

5.

Pretend you are a cartographer (a person who makes
maps). Draw a map of an imaginary state. Include a
legend and scale of miles.

6.

What are some of the ways you could improve your map?
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TOPIC:
Map and Globe Skills
TITLE OF LESSON 20:
"Travel Brochure"
TIME:
1 Hour
GOAL:
The student will be aware of interesting places to visit in
his/her state or general locale.
PERFORMANCE OBJECTIVE:
The student will use creative thinking skills to design a
travel brochure.
MATERIALS:
Maps of Washington State and Yakima, travel brochures, white
construction paper, crayons or colored pens, blackboard,
chalk.
DIRECTIONS:
1.

2.
3.
4.
5.
6.

Collect a few travel brochures from the Yakima Chamber
of Commerce.
If time permits prior to the lesson,
contact the Chamber of Commerce in several other
Washington cities.
Discuss places students have visited or would like to
visit.
Pass out maps and brochures.
Have students locate places on a map.
Explain that the student is to design and compose a
travel brochure. The brochure is to convince other
people to visit that place.
Write on the blackboard that each brochure should
include:
a)
places of interest
b)
fees--if required
c)
times and days that places such as museums are open
d)
any other important information (ESD 105, 1981).

EVALUATION:
The student will compose a travel brochure which meets the
criteria of including:
(1) places of interest, (2) costs,
(3) times and days places of interest are open, and (4) any
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other pertinent information. Final evaluation will be by
the teacher on an individual basis.
SUGGESTION:

A travel agent could visit the class and tell about his/her
job. This meets the career objective.
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TOPIC:
Government
TITLE OF LESSON 21:
"The Parts of State Government"
TIME:
1 Hour
GOAL:
The student will understand how officials are elected, the
branches of government, and the qualities needed to serve in
an elective office at the state level.
PERFORMANCE OBJECTIVE:
Given a research assignment on state government, the student
will use research skills to locate information, complete the
assignment and understand the parts of state government.
MATERIALS:
Paper, pencils, student texts for Our Region: The Pacific
Northwest and Planet Earth: Scott Foresman Social Studies,
student worksheets, crayons.
REQUIRED READING: pp. 256-263 in Our Region: The Pacific
Northwest and pp. 261-264 in Planet Earth, Scott Foresman
Social Studies.
DIRECTIONS:
1.
2•

3.
4.
5.
6.
7.
8•

Explain:
"We have different levels of government in the
United States of America."
Ask:
"Who can name the three levels?"
(federal, state,
local)
State:
"Our task today is to find out about the state
level. This will explain to us how our state government
works."
Pass out the student worksheets.
Go over the questions.
Check for understanding of the questions.
Assign task.
Note: The questions are based on Bloom's Taxonomy and
cover all six steps (Uhlig and Ham, 1987). See
Appendix B for additional information.
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EVALUATION:
The student will use reference skills to gather information
and will use the information to accurately answer questions
concerning the parts of state government. Questions will be
answered in complete sentences. Final evaluation will be by
the teacher on an individual basis.
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TOPIC:
Government
TITLE OF LESSON 21:
"The Parts of State Government"
STUDENT WORKSHEET:

DIRECTIONS:
1.

This assignment is about the parts of state government.

2.

The assignment will require some researching in your
student texts to find the answers.

3.

Read pp. 256-263 in ~O..:u;;:r:.....;R~e.::-eg=i-=o~n~:'-_T~h'=""e-"P..:a~c:..:i~f::.i::.·c-=---~N..:o..::r:..t:.:h~w~e=s~t
and pp • 2 61- 2 6 4 in :::P..:1:.:a:.:n:.:.e::.t.=......=E..::a:.::r..:t:.:h.:..:..:-=S..::c..::o..:t:..:t::...:F:..o=r=e=s.::m;;:a:=n:.....:S::.o=c=i=a=l
Studies.

4.

Answer the questions in complete sentences.

QUESTIONS:
1.

Where is the capital of your state government located?

2.

Explain how senators, representatives, and the governor
are elected.
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3.

Make a chart to show the different branches of state
government. Write a brief explanation of the duties and
powers of each of the branches.

4.

Think about some of the famous leaders in state
government and what things about them they have in
common.
Tell about one leader as an example.

5.

Design a poster to support your favorite leader for a
government position.
You can choose to "invent" a
candidate if you wish.
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6.

Would you like to run for an elective office in our
state government? Why or why not? Give reasons to
support your answers.
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TOPIC:
Geography
TITLE OF LESSON 22:
"Landforms"
TIME:
1 Hour
GOAL:
The student will be aware of the various landforms in
his/her state or region and the importance land formations
have on the way people live.
PERFORMANCE OBJECTIVE:
The student will use critical thinking skills to complete an
assignment on land formations.
The student will understand
the importance of land formations on the lifestyle of people
in a region.
MATERIALS:
Pencils, student worksheets.
REQUIRED READING:
pp. 33-90.

Our Region:

The Pacific Northwest,

TEACHER INFORMATION:
This is a review lesson to be given after the study of
subregions.
DIRECTIONS:
1.
2.
3.

Explain that this is a review lesson landforms.
The students are to use the knowledge of landforms that
they have gained from studying subregions.
The students are to work independently (Uhlig and Ham,
1987).

EVALUATION:
Given a review lesson on landforms, the student will be able
to answer questions 1 and 2 with 80 percent accuracy. Final
evaluation will be by the teacher on an individual basis.
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TOPIC:
Geography
TITLE OF LESSON 22:
"Landforms"
STUDENT WORKSHEET
NAME:

-----------

DIRECTIONS:
1.

Complete the following questions.

2.

Use complete sentences.

3.

Hand in your worksheet at the end of the period.

QUESTIONS:
1.

Name three landforms found in your area.

2.

Define the following terms:
plateau.

peninsula, island, strait,
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3.

Draw a relief map of our area (showing landforms).

4.

Think about the landforms in our area. Explain the
effects of the landforms on the way people in our area
live.

5.

Make up a poem about nature.
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6.

Is the study of geography important?

Why or why not?

102
TOPIC:
Washington's Flag
TITLE OF LESSON 23:
"Create a Flag"
TIME:
1 Hour
GOAL:
The student will use critical thinking to develop research
skills locating information on the flag of Washington State.
PERFORMANCE OBJECTIVE:
Given a research project on locating information on the flag
of Washington State, the student will use critical thinking
skills to find information, answer questions, and make an
illustration of the flag.
MATERIALS:
Encyclopedias, paper, pencils, drawing materials.
DIRECTIONS:
1.
2.
3.
4.

5.
6.

Discuss with the class the history of flags.
Ask:
"Where could one locate information about flags?"
Discuss why we have flags.
(symbols, to communicate
messages, etc.)
Ask:
"What different kinds of flags are there? What
types of jobs use flags?
(construction, military,
flagmen, businesses to draw attention to themselves)
What special days do we make it a point to fly a flag?"
(Memorial Day, Fourth of July, Labor Day)
Explain to the class that they are to do research on the
flag of Washington State.
Write the following criteria for the report on the
blackboard:
a) What colors make up the flag?
b) When was the flag adopted?
c) What does the symbol on the flag stand for?
d)
Illustrate the flag.
e) Do you feel it is important to display the state
flag? Why or why not? (ESD 105, 1981).

103

EVALUATION:
The student will locate answers and will successfully meet
the criteria for the lesson by answering questions about the
state flag and will illustrate the flag.
Final evaluation
will be by the teacher on an individual basis.

104
TOPIC:
Resources
TITLE OF LESSON 24:
"Select a Site"
TIME:
2 Hours
GOAL:
Using critical thinking skills, the student will understand
that energy resources are unevenly distributed around the
earth.
PERFORMANCE OBJECTIVE:

(Part 1)

Given a manipulative concrete experience, the student will
count and record on a graph the number of visible deposits
on their cookie. When a comparison of data is made,
students will understand that visible deposits are unevenly
distributed.
After discussion, students will understand
that resources are unevenly distributed around the earth.
EXTENDED PERFORMANCE OBJECTIVE:

(Part 2)

Given a manipulative concrete experience, the student will
count and record on a graph the number of deposits found in
his/her cookie. They will effectively compare and contrast
the number of deposits found on the first experience and the
second.
Students will be able to conclude how resources are
distributed and relate this conclusion orally.
MATERIALS:
Graph paper, student sheets for each lesson, pencils, one
large chocolate chip cookie for each child, one napkin for
each child.
DIRECTIONS:
1.
2.
3.

4.

(Part 1)

Each child is given a cookie and a napkin.
They are not to eat the cookie or cookie parts.
Tell the students that the cookie represents the earth.
The tan particles represent the earth's crust and the
chocolate chips represent the coal deposits in that
area.
Have each student count visible chips on their cookie
and record the number at the top of their student
worksheet.

105
5.
6.
7.
8.
9.
10.

Help the students create a graph to illustrate visible
hunks of coal. Explain the labeling on their graph
sheet.
The graph will represent the group findings.
Poll the students:
"How many of you found 15 chips on
your cookie's surface? How many found 20?"
Fill in the graph.
Discuss the graph results.
Evaluation question: "Predict what would happen to an
area which had large amounts of coal visible on the
earth's surface."

DIRECTIONS:
1.
2.
3.
4.
5.
6.

(Part 2)

Using the same cookie, each student will pick it apart
and place his/her "coal" deposits in one pile and the
"earth's crust" in another pile.
Have students count how many chips are in their "coal
pile."
Using the bar graph, tally the number of "coal
deposits" (total the deposits for all the students).
Fill in the graph.
Compare and contrast the number of "coal deposits" on
the first experience with the second experience.
Use creative thinking to decide what to do with the
"coal deposits."
What conclusions can the students draw? Lead a
discussion which elicits the following points:
a)
Our data tells us that there were more "coal
deposits" than could be seen on the surface.
b)
"Mining" took more time and was more trouble.
c)
It takes energy to get the energy in the form or
the "coal."
d)
"Mining" the coal was messy.
e) Ask what the environmental impact is. What do you
do with the waste?
f)
One's first inclination after "mining" seems to be
to eat the crumbs and chips.
g) What happens if all of the students ate their
cookies?
(The "resource would be gone.)
h)
Tie "g" into conservation practices.

EVALUATION:
The student will participate in a manipulative experience.
The student will learn to collect and record data and to
express an understanding that the earth's energy resources
are unevenly distributed. The student will be able to
support his/her conclusions and support them by showing
completed graphs. Final evaluation will be based on teacher
evaluation on an individual basis.
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TOPIC:

Resources
TITLE OF LESSON 24:

"Select a Site"
STUDENT WORKSHEET
NAfIB: _ _ _ _ _ _ _ _ _ __

Number of visible chips

Number of chips in cookie

'
'

I
i
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TOPIC:
States
TITLE OF LESSON 25:
"Comparing Washington State to Another State"
TIME:
2 Hours (2 one-hour class periods)
GOAL:
The student will use critical, creative, and decision making
skills to complete an independent research project.
PERFORMANCE OBJECTIVE:
Given a research assignment, the student will use critical,
creative, and decision making skills to find information and
answer questions. They will apply their knowledge to create
an imaginary state.
MATERIALS:
Encyclopedias, classroom map of the United States, relief
maps of the United States, pencils, student worksheets,
student test for Our Region: The Pacific Northwest, scratch
paper.
DIRECTIONS:
1.
2.
3.

Explain that this is an independent
Research materials are available in
Students will work together if they
student will hand in the assignment

research problem.
the classroom.
choose, but each
(Uhlig and Ham,

1987).

EVALUATION:
Evaluation will be done on an individual basis based on the
completeness of the assignment.
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TOPIC:
States
TITLE OF LESSON 25:
"Comparing Washington to Another State"
STUDENT WORKSHEET

DIRECTIONS:
1.

Using references available in the classroom and your
student text, complete the research assignment.

2.

Use complete sentences.

3.

Be creative and have fun!

4.

You will have two one-hour study sessions to complete
the activity.

QUESTIONS:
1.

What is the abbreviation for your state?

2.

Where on the map of the United States is your state
located?
(southeastern, central, northeast?)
Write the
name of the region and include the names of the two
other states in the region.
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3.

Make a map of your state showing the major geographical
landforms, important cities, and special places to
visit.

4.

Compare and contrast your state with any state not in
your state's region.
SUBJECT TO BE COMPARED:
and
How they are:
ALIKE

DIFFERENT
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5.

Create a state. Include its (1) regional location,
(2) major geographical information, and (3) special
places to visit.

6.

Explain what you dislike or like about your state.
sure to support your answer with facts.

Be

APPENDIX B
Supplemental Information

USING BLOOM'S TAXONOMY IN SOCIAL STUDIES

Benjamin s. Bloom categorized the different types of
thinking skills that are used when people are trying to
learn something new. There are six different levels, with
each level requiring a different kind of thinking. The
following terms refer to these levels which Bloom and his
colleagues categorized. They have come to be known as
Bloom's Taxonomy of Higher Level Thinking Skills.
KNOWLEDGE LEVEL

At this level, we are simply
remembering the facts about a topic
we are studying.
Example: Make a list of all the
things you can think of
that are associated with
Christmas.

COMPREHENSION LEVEL

Here you should be able to show that
you understand the main idea about
the topic.
Example: Explain how Christmas is
celebrated in homes in the
country.

APPLICATION LEVEL

At this level, Bloom saw people
being able to use the information
they had learned in the study of the
topic.
Example:
Interview someone who
works in or owns a store
and find out about the
strategies used in the
store for selling at
Christmas. Ask about the
preparations they make.

ANALYSIS LEVEL

At this level, you need to take
apart the information or knowledge
you have gained and look at the
small elements that work together to
make up the larger parts.
Example: Contrast Christmas
celebration in this
country with the
traditions of Christmas
celebrations in other
countries.
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SYNTHESIS LEVEL

This level is creative. Here you
will think about designing new
things or using the arts to express
your ideas.
Example: Choose a character from a
book you have enjoyed and
plan a special Christmas
Eve or Christmas Day
celebration for the
character to enjoy.
Include illustrations.

EVALUATION LEVEL

At this level, you are asked to give
a judgement or opinion and be able
to support your decision.
Example:
If you could give anything
in the world to someone
special, what gift would
you choose and why?

Each of the topics in this book is based on these six levels
of thinking. To aid your students in answering the
questions appropriately, each question has been labeled
according to the level of thinking.
You mav wish to duplicate this page which summarizes the six
levels for the students to refer to (Uhlig and Ham, 1987,
n.p.).
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Application of Brain Research
Singing concepts or vocabulary (Dance, I Love the Mountains)
Telling stories or jokes as examples
Movies (Piaget, Hunter)
Tape/slide presentation
Overheads
Drawing concepts (Little Red Riding Hood)
Variety to keep alert and to respond to reticular activating
formation
Positive atmosphere to Limbic system
Physical exercises to develop and stimulate motor cortex
Listening to music to learn ideas (Left Hand Lost) and for
variety
Food to satisfy the Limbic system
Sharing and working together to satisfy Limbic system
Teacher singing to students to make a point and for variety
(How do you like my hair?)
Different types of active imagination exercises for
relaxation, for tapping creativity, for practicing
visualization, and as models for classroom use.
a.

to learn content (learning styles)

b.

to relax (special place)

c.

to prepare for learning (early learning experience)

d.

rehearsal (test)

Clustering (writing)
Invisibles (visual skills)
Ability to diagnose kinesthetic, visual or auditory
processing (NLP)
Responding to K, V, or A processing (questions, comments,
explanations)
(NLP)

115
Role playing
Analysis of modern (rock and folk) music when studying
poetry and vocabulary
Analyzing pictures instead of words (transparency of
picture)
Imagine being part of a stew
Role playing, war, crimes, trials, historical periods
Acting out stories
Psychokinesthetic exercises (combines motor cortex, visual
cortex in both hemispheres)
Multiplying with fingers

(digits 6-10, nines)

Reading difficult material
Testing a hypothesis by questioning each other (NLP)
Mime for relaxation
Mime to check concepts (right hemisphere/left hemisphere)
Physical games for relaxation and to make a point
Reading stories
Reading poetry

(Lundsgard, 1985)

116

SPECIALIZATION OF THE LEFT AND RIGHT HEMISPHERE
LEFT HEMISPHERE

RIGHT HEMISPHERE

Right side of body

Left side of body

Speech

Visual/spatial

Reading

Musical

Writing

Artistic, symbolic

Computational {Math)

Perception of patterns

Sequencing

Holistic

Logical

Emotional {Intonation)

Analysis

Synthesis

Rational

Intuitive

Naming

Facial recognition

Focus on details

Recognition of complex
figures

Time oriented

Timeless

Cause and effect

Gestalt

Complex motor sequences

New kinesthetic data
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SUPPORTING NOTIONS OF RESEARCH ON PROBLEM SOLVING

1)

Problem solving is very important with young children
and is a valuable skill in the real world.

2)

Problem solving behavior can be incorporated
systematically into a program of training.

3)

During Piaget's Concrete Operational Period of
cognitive development (ages 7-11) high levels of
mental activity can take place but true understanding
is not entirely possible without the use of concrete
objects and/or activities.

4)

Concrete learning and concept formation is more
accurate as children's cognitive, perceptual skills
are better developed.

5)

Gaming, involving concrete, hands-on activity with a
high level of involvement, can be used to increase
problem solving ability.

6)

Creativity, an important asset in problem solving, is
most successfully enhanced by programs that involve
active student involvement, capture student interest,
and allow for emotional as well as cognitive
functioning.

7)

Classroom allowing for individual freedom, flexibility
and strong self-esteems may be most conducive to
encouraging problem solving ability.

8)

Most groups do better than individuals in problem
solving situations.
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9)

Low-achieving students may benefit by the thinking of
higher achieving students since they do not gain from
group problem solving activities carried out with
low-achieving students only.

10)

Problem solving abilities in general improves with
practice and can improve significantly with long-term
programs, producing long-term changes in divergent
thinking abilities.

(Swartz, 1986)

